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Report and Notes for the Historical Association on In-School Training Days in the use of Movie Maker and British Pathe in the Primary History Curriculum
Lincolnshire. June/July 2006.
“"We all really enjoyed it...and it has given us a lot more confidence to present this tool to other teachers and classes."   Sheila Speirs,  Lacey Gardens, Louth.
Background
An ‘ICT in History’ day was held by the Historical Association
 for Lincolnshire Primary school teachers as part of the Becta supported ‘Embedding ICT’ programme.  The Consultant led a workshop session on using Movie Maker and the British Pathe Archives.  During the session the consultant covered:
· accessing the resources of the British Pathe Archive and using Moviemaker to repurpose them to for pupil and teacher use.
· developing an awareness of media or visual literacy and the part that film has played in witnessing, recording and shaping 'history'. The group began to question the nature of film; why are film and still images different?…what are the essential differences and why do they matter to historical readings?
Teachers attending the day were asked to choose from a number of topics for a one-day in-school training day during the Summer term 2006.
Training Days

The Primary schools involved were:

· Manor Leas, Lincoln

· Fosse Way, near Lincoln

· Lacey Gardens, Louth

· Mabelthorpe

· National School, Grantham

Work programmes.

The consultant worked with the school contact – either the History co-ordinator or less usually the ICT co-ordinator – to agree the programme for the day. The general pattern was for the consultant to take each of the classes in a year group for a single lesson with the class teacher. Most schools included time to discuss with the ICT co-ordinator and one school included less class teaching to include a full morning’s hand-on session for the teachers.  See the school’s plan at  http://www.shapesoftime.net/pages/viewpage.asp?uniqid=10493  
Approx numbers of people involved. 18 classes; 350 children; 25 teachers (15 class teachers; 6 ICT co-ordinators; 6 History co-ordinators;) and 6 schools.  Most the classes involved were year 6 or 5. End of year activities sometimes meant some shifting around of pupil groups.
Topics
Most schools choose topics that they had covered already and that the children would be a familiar with.  These included Second World War Evacuees; Ancient Greece and the Sixties.  The consultant encouraged schools to include some newsreel films of their region in past time in their resources.   One school had previously shot videos of themselves, working in small groups, acting out scenes from the Second World War evacuation of children in Britain and used this footage for the editing session (very good too).  

Resources
Movie Maker 2 was chosen as Lincolnshire Primary Schools mostly use PCs and Movie Maker 2 is free software available to all of them. Movie Maker 2 uses the same basic layout, features and functions as other makes of video editing software so comments in this report can be applied to schools using other platforms and editing software. See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=10490   
Movie Maker uses many elements that children will have come across in ‘Word’ (the titling) or ‘Powerpoint’ (sounds, etc) and children and teachers often said, “Just like in Powerpoint”.
The British Pathe Archive was chosen because of it covers many of the History topics being used in Primary Schools, it is delivered through the National Education Network, provides high quality resource material for re-purposing within it’s Schools Licence and is free and available to all schools.   See www.britishpathe.com for the archive and for information about the Schools Licence 
www.shapesoftime http://www.shapesoftime.net/pages/viewpage.asp?uniqid=806    
The opportunity was taken to use or introduce a range of other software/resources to the teachers and /or co-ordinators:

Audio Network: music files for video film production free to all schools over the NEN.  http://www.shapesoftime.net/pages/viewpage.asp?uniqid=5977  
Creative, BBC and Internet Archives: other sources of legally free film material. See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=631   
Photo Story: free from Microsoft which edits still images into stories. See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=10489      
Support Website 

A micro-site was established to support the schools during the programme and will remain in place to support the schools during the coming year 
.  Schools were provided with passwords (their LA/RBC ones) which also gives access to all the British Pathe support materials. See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=8385   
There is a page for each school with the programme carried out; introductory notes about Movie Maker and information about other free software within a context of Primary history activity. 
One method of creating a context and links to local experience is the addition in each school page of images of local monuments to the First and Second World War with links to the Lost Generation website; See http://www.channel4.com/history/microsites/L/lostgeneration/index.html   The Imperial War Museum’s database. The National Inventory of War Memorials provides another route for investigation and stretches to all wars; see http://www.ukniwm.org.uk/  Another source of information and images about public sculpture which open things beyond war memorials is the Public Monument and Sculpture Association National Recording Project; see http://pmsa.cch.kcl.ac.uk/index.htm; not a “whizzy” site but quite easy to use through a directory set up in English regions plus Wales and Glasgow.
Documents giving step-by-step instruction on using British Pathe, Audio Network and Movie Maker 2 were made available to teachers. Available online in the support website at http://www.shapesoftime.net/pages/viewpage.asp?uniqid=8385  
The support website also includes a page introducing ‘Our Shorts’ a project run by EMBC - the local RBC of which Lincolnshire is part – which has a gallery of video films made by primary school children. This points to another source of support for schools, their RBC, and underlines the growing use of digital video by teachers and pupils as a ‘must-do’ and ‘can-do’ activity. See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=10389 
ICT systems
All the schools used PC networks with Windows XP - in some cases recently installed. The computer rooms varied a great deal though hardware and software ran well in all schools during the training days.
Setting up.
In many cases the school had to upgrade from Windows Moviemaker 1 to Moviemaker 2 which is free, safe and not difficult. The training days also provided an opportunity to check through access to the NEN resources available to all schools such as British Pathe and Audio Network.

Teachers were often unclear about what they can and can’t use from the web and are not always aware of major resources such as the Creative Archives. Some teachers use things at home but haven’t transferred the knowledge/experience into schools. 
As much as possible the setting up was done prior to the visit though in most cases the fine tuning of setting up network access and folders to store resources and completed work was done on the day. In no case did this cause a problem though some networks have more effective systems in place.   Movie Maker and similar software are relatively complex in how they save the work. There are three ‘stages’:

1. The resources to be edited are saved - called “Collections” in Movie Maker. 

2. The selected resources and editing selections are saved as a Project. 

3. The outcome of the editing is saved as a Movie file.
In the third case life is fairly easy because the output is a single file, you can put anywhere.

In the first two cases life is more complex because Movie Maker (and all other editing programmes) save links to the resources original file not to the resources themselves (like Powerpoint). If the resources are moved then the link is broken and the saved project file of no value (i.e. child comes back to work the following day and their work has “disappeared”.) The ICT co-ordinator needs to work with the History co-ordinator to agree where suitable folders are to be placed – one simple solution for the resources was to have a folder with the topic name say Evacuees with sub folders for, in this case, BPathe films, Sounds and Narrations.  
When a child records a narration this is saved automatically by Windows to a default folder, so best to test and track it so the files can be saved ( and found again!) somewhere sensible for future use. 
File naming is crucial as a pupil pair can create a number of files during a session. In general pupil names proved the simplest method. For instance it is very easy to end up with a folder full of 20 narration files all with the same name – ‘narration’ - and we did!
With sites like British Pathe or the Internet Archive it is usually best to download movie files before a work session. This saves time and confusion and a ragged start where different children are ready to move to editing at different times. Movie files can be quite ‘big’ and therefore take a long time to download if, for instance, a compilation film is chosen; some documentary films in British Pathe, for instance, have running times of 20 minutes which even on the fastest broadband takes a long time to download.  If searching and selecting from the British Pathe site is an important learning objective for the children then time has to made for this – perhaps half a lesson with activities geared to looking at the information provided in the text and titles as well as in the films being considered. But that won’t leave enough time to work through the complete editing process in the rest of the session.
It was found best - to emphasise the elements of editing - for each pair of children to have a least 2 films to work from, though some used 3 or 4 or event five. 
One aspect that was poor in nearly all the schools – due largely to the shape/structure of the rooms – was the provision of data-projection/screens, and the room lighting to maximise the image quality.  Availability of a screen allows the teacher much greater flexibility to integrate teaching points into the lesson without physical disruption and respond to the needs of children as individuals, small groups (“Whose ready to go onto…?”) or to the whole class. It may be noted that relatively complex software such as Movie Maker has many elements, buttons, etc which are small in size (and remain so whatever other aides for zooming in are used) for demonstration.  It is also true that the visual quality of multimedia resources can be reduced to a point where the view children receive is equivalent to ‘telling lies’. If you are using your brain consciously to compensate for poor visual quality you can’t use it as well to think about the image/topic/question.
The Generic Lesson Plan.
In all cases, working in pairs at a PC, classes were taken through the whole editing process in a single session.  There were differences in class size, room layout, length of lesson, preparation, prior knowledge and effectiveness of ICT systems which had to be accommodated; but nothing that lay beyond ‘normal reality’. 
There were also differences in the children and their responses, reflecting the school’s culture, intake, teacher styles and the individual needs of children.
The generic plan covered:

:: saying hallo, introduction and reference to the History topic

:: importing films
:: editing clips
:: inserting fades, transitions and effects
:: adding titles, sub-titles and credits
:: adding sounds; narration and/or sound files
:: saving projects

:: saying goodbye, thank you and reference to future work
In setting an objective for the lessons with children the direct…”Today we are going to make a film” was used. By the end of the session this could be more specific “Today we have been film editors,” emphasising the move from general to specific understanding as a result of the experience.
Pace

“You have 45 minutes to make a film”

Central to this generic plan was pace. The most important objectives were to cover the whole process and for teachers and pupils to have a sense of the whole. If particular bits weren’t covered that was less important…bit like stepping stones to get over a stream…you don’t need every cm covered.  To slow a process such as this down to ensure coverage by everyone of everything’s would lose the essential points and seeing them as an interrelated whole. They are:

· selecting, 
· assembling,
· using range of resources and tools

· responding to something made.

Working in this way it becomes important to back up working through the process – explaining the ICT - with points of reflection (individual and class) to help move action into understanding. It is often said that children are ‘intuitive users’ of such software and there was enough observed instances of children working through activities to make such a claim. However, not all children are intuitive users and questioning ‘intuitive users’ often revealed prior knowledge and ‘intuitive use’ does not necessarily mean ‘understanding’.   
For the sessions we set an arbitrary “make a one minute film’ and discussing just how much is packed into a 30 second advert…whole stories.  Most films turned out between 40 seconds and 2 minutes.
Media Language

It was important that during the lessons, which focussed on ‘How to use Movie Maker’ that the opportunity was taken to introduce new language and ideas and, working with individuals, pairs and whole class to raise questions about film and about film and history.

:: Editing

The basis of editing is an iterative process of selection and assemblage. Time and the unfolding sequence (narrative) are the key concepts. More experienced and/or sophisticated users will bring their knowledge of possible narrative outcomes to the selection process.  Working with the children it was important to encourage them to look at film and select. The storyboard helps to build the narrative framework and then the timeline allows sequences to be cut and trimmed with precision. The essential skills are cutting and trimming processes and learning to look at the film rather than the cutting tool when making an edit. When starting out it’s difficult to explain why editing is important until the children have had a go; it is however, possible and useful to say that,” Editing IS important”, and one of the two key bits of film-making (the other being the camera). ‘Editing is really important; it is what makes any film and one of the things that makes a really good film.”.
:: Juxtaposition
Putting two pieces of film together automatically creates an effect as the viewer tries to connect them in some way. Thus editing is used to create a narrative, tell a story, describe an event or create comparisons and visual similes/metaphors.  This concept is both ‘easy’ and ‘complex’ and the children had little difficulty working with it and discussing progress and decision making critically. The challenge comes for the teacher once children have made several films and need to be supported in developing more sophisticated ideas about how to script, shoot, edit and consider a film and audience responses.
:: Anchorage
Anchorage is the media studies term for the use of titles and captions to make sense or ‘anchor’ an image. We see it all the time on TV and films. Sometimes titles and captions can be used to distort what a film or picture shows as with newspaper headlines which seek to use news to put forward a point of view or an opinion. The title of a film often gives us an idea of what to expect even before the film is seen. Captions and titles are often inserted to show the date, or the place or a person’s name and, as in the television series ‘24’ the time. It is a convention that is well understood. Many of the British Pathe films have “intertitles” which explain the next sequence.  
Children quickly understood how titles, intertitles and captions (writing over a piece of film) could be used to add more information to their film. When introducing how to do titling as a skill the question, “What other information would the audience need to understand your film?” was posed and quickly explored before looking at the ‘how to do titles’. One pair of children used the rolling perspective animation (as used in Star Wars) to insert an excellent introduction to their film. 
Children also enjoy credits hugely and the relation between their lists and the lists seen on television is worth exploring; the difference between news films and major productions; all the same jobs just more people to do them. How we know who made a film and when – do the British Pathe films have credits or dates?  Acknowledging the work of others and team contributions is the beginning of understanding IPR and copyright.
:: Still images

It is easy to import still images to go behind titles (British Pathe can provide stills as well as movies and they download much faster); to make a sequence; as a map or diagram.  Maps can be animated to show routes, though this wasn’t included in the sessions.
:: Narration

Adding narration is less difficult than it might at first appear and reading the online help is more complicated than actually doing it. However, it must be done in advance of the class to ensure things work and are set up. A FAQ was published to answerer one teacher’s question on sound recording;  See http://www.shapesoftime.net/pages/viewpage.asp?uniqid=10491   

You do need microphones, which is something not all the schools had. Remember the narration creates a separate file that Windows will very kindly store in a folder that you didn’t know about – but the ICT co-coordinator can sort that before the session. Surprisingly 25 children talking at once in mics in the same room does work – ask them to start with recording volume half up and do a test. Adjacent pairs can accommodate each other. What’s important is that the children suddenly realise they have to fit the speaking (or singing or noise-making) to the length of film which, in turn, brings forth a need for disciplined activity and careful scripting. Good stuff.  The Pathe films or Creative Archive films can be used ‘as is’ for narration work making excellent History and English activities.
:: Sounds
Sounds are easy to import – having a folder of sounds set up is very helpful. Audio Networks is wonderful for providing music files, though most people were unaware of it. You have to hunt around for legal SFX; and BTW, you ALWAYS need an explosion.
:: Transitions

Children love transitions - an immediate and measurable result via a process that can be quickly learned giving a end product that can be confidently shared/shown/shown off.  Discussion about what effects suit what subjects or sequences was often useful; for instance many of the transitions work well with film of the Sixties and the Beatles as the styles match.  

Important that children are made aware of standard forms of fading in, fading out and dissolves As well as showing ‘how to do it’ mention was made of how fades and dissolves are used to  show the passage of time, or to indicate a change between two states. 
:: Effects

Effects are also good fun; though it takes time to realise that many of them, based on changing colour, won’t work on black and white film. However, in two schools a lot of use was made of the colour to black and white, the sepia tone and old film look (scratches, etc) to make their own films look like the old British Pathe News films.  

:: (Camerawork)
Shooting a film and learning to choose the framing and angle of shot is another of the key elements of film. It wasn’t covered in these sessions but when children have had experience of using cameras in a challenge topic/situation they begin to see film differently and do bring this understanding to the editing process. 
“Today we are film makers.”
Giving children freedom to explore and edit film working at pace produces quite a lot of what you might expect but, nearly always, they create sequences where the juxtaposition has meaning and effect beyond ‘what happens next’, and these make key discussion points. Many children are aware and many seemed quite critical of their efforts, redoing things that didn’t quite work and not wishing to rush (different to pace). 

By the end of the lessons most people had done most things and most had made a film.
Language

Film making and film editing are language-rich activities – from scripting to titling – but most consistently through discussion, selection and decision making. As the session progressed the wealth of language in the Movie Maker/Pathe process itself became apparent: ‘editing’, ‘transition’, ‘shot’, ‘caption’, ‘sequence’, fade’ are all words with meanings beyond film making. 
 ‘Dissolves’ where one image appears to fade while another comes up produced good moments in whole-class discussion as children searched for words to describe the process they could see happening on the screen.

Film and the Media in the big wide world

In all the lessons instances of how ‘big media’ works would be raised by the children’s activity, giving opportunities for individual reflection and raising to the class some of the basic concepts about film-making. In all the classes references to early film, Hollywood, documentary and how the News is broadcast were made.
Film and History

The 20th century is sometimes called the film century; the history of reportage from engraving/magic lantern shows (Sudan), through early photography (Crimea/American Civil War) to photography/film (first World War)  to the first media war - photomagazines/film (Spanish Civil War) to photo/radio/film (Second World War) to tv/colour (viet Nam) to email (Kosova) to blog/satellite (Iraq)  to the current situation of rolling 24 hours news delivered through a quickly converging media with multiple channels onto mobile devices presents a trajectory of continual change. Digital media gives ‘everyone’ the opportunity to become a publisher; news, archives and memories are gathered by professionals and citizen reporters alike. History is growing through the media rather than being recorded by it. Children grow in a mediascape as “digital natives” and need to be sophisticated in their uses as creators as well as consumers. Key elements of history – documentation and memory are being formed and shaped by ‘the media’. A large number of the still images used in books and websites are in fact stills taken from film footage; how does this change ‘the reading’?
The History Curriculum
Film making, digital processing and publishing in Primary schools assist:
1. Chronological understanding. Putting film into sequences particularly working with several films or using old resources and new materials helps with ‘now and then’.      The history of the media: 1810
 (first steam press and through railways first mass distribution of media) and 1895 (first film shows and photographs in newspapers) become key dates on the timeline, that are needed to gauge roughly when something was ‘made’ to allow more detailed searches to begin. Several other dates are key to gauging historical evidence in the 20th century: First sound films, 1927; first colour films, 1930’s onwards. Growth of TV 1953. And then we come to computers, the Internet and the ‘digital age’. Teachers need to know this time line to work with film and media resources. Teachers and pupils need to know in order to undertake investigations.
2. Knowledge and understanding of events, people and changes in the past 

Film is a major means for understanding events since 1900. Film can be used to clearly show how people become personalities, then icons (Hitler, Monroe, Kennedy, Churchill, Beatles, etc) – media studies calls this “representation”. Comparing film of then with now; Pathe has hundreds of regional films where children can compare the region they ‘know’, as it was with the region now. 
3. Historical interpretations 
Making film about historical topics is interpretation. You chose the shots, the sequence, the titles and captions and in so doing you make an interpretation of the event/topic. Make a film and, in a small way, you shape history. Comparing the films assembled by the children in the classes often drawing on similar source materials could easily be used to show, sometimes dramatically, how the same sources can produce quite different results, or interpretations.  Historical interpretation was mentioned as a difficult area to cover at the original group training day, and film making and film editing can help. The films acted by the pupils and then edited with titles and captions and music as well as involving a sense of ‘empathy’ with descriptions in documents/books/films were also clearly ‘interpretations’.

4. Historical enquiry 
Investigating film through editing, with an increasing amount available, is no different than handling objects from a museum.   Recording museum objects, field trips and museum visits with a camera (still or movie) and interviewing guides or experts or making commentaries are all methods of enquiry.  Documentary work is now a major tool of historians.
5. Organisation and communication
The process of editing is ‘organisational’ and the output of film-making and editing should be shown to a range of audiences and feedback and responses recorded.  What did A&Bs film say?  Is that what you meant? How are A&B and X&Ys films different?
Other subjects

A number of teachers expressed interest in using video film in other subjects such as English and Geography. 
Outcomes

Children did make films and all the classes went through the process as planned. Some children would carry on and finish their work while in others schools it was treated as a one-off. (it was very nearly the end of term). 

A large number of teachers were able to go through the process while others had a ‘drop-in’ experience.  In one school a full teacher session was put in place which seemed very successful. The barriers for teachers introducing a new activity were ‘finding time in a packed work schedule to go though new things’; ‘finding time to do it for myself’; ‘getting the confidence to have a go’. Seeing it in action was simpler than many had envisaged and a number indicated that ‘I now have plenty of ideas to work from’. 

Bringing History and ICT-co-ordinators together through the planning and setting up has moved each school on in availability, setting up and use of film-making software (Movie Maker) and NEN resources (British Pathe and Audio Network).  Schools also have additional information about resources on the web and most of the schools provided material to build the website to support their continued work next year. In all the schools the co-ordinators were working with year teams which helped to build a sense of expectation and self-help. 

All schools were discussing including film work in history and other subjects next year and a number of staff were clearly enthused and spoke of their increased confidence to take it on themselves. 

Teacher Response
Why is film-making useful for teaching History?
 
“My main answer would be that it allows pupils to get a feel for people/place more than is available just from still photos. Obviously, film is limited to mostly the late nineteenth century onwards. However, earlier periods can still be taught through the use of film that has a direct link to them (eg film of Roman sites at various times throughout the last century, or even of archaeological digs). It can show changes/continuity, similarity/difference, and allow pupils to empathise with the people that they are meeting. In addition, it allows pupils to absorb the background of a period- show a film of a railway station from the 1930s or 1960s and ask them to identify all the less obvious details that might not otherwise be discussed. It also allows pupils to create their own views of history, by editing films to give a different perspective, and for them to realise that other people have also done the same. It provides a different slant on the old adage “History is written by the victors”.  The pupils can start to understand that editing the information available can produce a different view of what has happened. “ 

John Kilcoyne, Fosse Way (at a Wakefield school from September)
CPD

There seem to be two cases to cater for.

1. Those teachers who just need awareness and an opportunity to see that the tools aren’t that difficult to become enthused and self-motivated.

2. Those teachers whose confidence and ICT skills haven’t reached the point where they can transfer easily from one experience to another and need confidence building. 
National view

The development of the National Education Network and the closer relationship between support agencies directed through ‘Harnessing Technology’ should help schools over the coming years with better channels and discovery tools to the existing support; e.g. the Becta materials, HA materials and RBC case studies and guides that exist. 

What will continue to be needed are customised entry points for specific audiences – in this case those with low ICT skills and a confidence barrier – pitched, not so much at a low level, but at a specific situation that uses the software, etc that they have in place in school.

In time VLEs should assist this process, particularly when schools share between themselves – as the little support website for this project demonstrates. 
It is clear that both teachers and pupils need to use film creatively and to be creators as well as consumers; this is no longer an added extra but an essential communication tool in the 21st century. The provision by schools of training opportunities that allow teachers to work in teams with co-ordinators was clearly a plus point in this programme. However, we are a long way from e-learning and people clearly appreciate face-to-face contact and support.  
Marshall Mateer

Education Consultant

July 2006
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� The Historical Association  “is the voice for history”. See � HYPERLINK "http://www.history.org.uk/" ��http://www.history.org.uk/�  


� The Support website has been updated to provide continuing support for the Lincolnshire schools taking part and for further Historical Association CPD work in 2006 and 07. 


�In one case a teacher is moving schools to another LA and is using the site to help kick-start work in digital video in History in his new school.


� ‘Media Language’ is preferred as it covers a wide range of types of communication today and historically. It is also the term adopted by OFCOM in their vision statements about children needing to be creators/active users of the media not just consumers. The alternatives ‘Film language’ is too narrow and ‘Visual language’ too broad in this context. 


� The Audio Network website introduces and demands the use of a very wide vocabulary some to do with the media and some with music. 


� These dates are key points when the impact was felt by large numbers of the population rather than dates of discovery – sometimes invention and impact are close together (film) sometimes quite far apart (photography).
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